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Given that the discriminant validity of the autonomy support and structure styles of the SIS was rather limited, we explored this issue in greater detail by deconstructing the TASCQ subscales of autonomy support and structure into subcomponents and correlating these subcomponents with the eight identified subareas. Specifically, autonomy support could be broken down into choice (3 items, e.g., ‘I try to give a lot of choices about how to do the exercise to my students’, α = .57), relevance (3 items, e.g., ‘I explain to my students why we learn certain things in school’, α = .60), acknowledgement of students’ opinions and feelings (3 items, e.g., ‘I let my students make a lot of own decisions regarding schoolwork’, α = .55) and control (3 items, e.g., ‘I have to lead my students through their schoolwork step by step’, reverse coded, α = .61). Structure was decomposed into expectations (4 items, e.g., ‘I talk with my students about my expectations for them’, α = .39), monitoring/adjustment (4 items, e.g., ‘When my students don’t comprehend the material, I take a different approach’, α = .69), help/support (3 items; ‘I show my students different ways to solve problems’, α = .44) and contingency (4 items, e.g., ‘When I discipline my students, I always explain why’, α = .15). 
As can be noticed in Table 6b, results of these supplemental analyses revealed a more differentiated pattern, especially when controlling for the adjacent subareas (using partial correlations). For example, the provision of choice was most strongly positively correlated with the participative subarea, and rationale provision correlated most strongly with the attuning subarea, whereas both TASCQ-scales for autonomy support are unrelated to the guiding subarea. Likewise, monitoring and help are positively correlated with the guiding subarea, while being less positively correlated with the attuning subarea, and being unrelated or negatively correlated with the participative subarea. 


Table 6b
Ordered Pattern of Correlations and Partial Correlations (Controlling for Adjacent Subareas) between Eight Distinguished Subareas and TASCQ Subcomponents among Teachers
	
	
	SIS Subareas

	TASCQ
	N items
(α)
	Participative
	Attuning
	Guiding
	Clarifying
	Demanding
	Domineering
	Abandoning
	Awaiting
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	Autonomy support 
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	  Choice
	3 (.57)
	.40***
	.31***
	.32***
	.16**
	.20***
	-.05
	.20***
	.20***
	-.18***
	-.21***
	-.19***
	-.03
	-.19***
	-.14**
	.02
	.00

	  Rationale
	3 (.60)
	.30***
	.13**
	.56***
	.31***
	.48***
	.07
	.48***
	.31***
	.04
	-.11*
	-.12*
	-.05
	-.32***
	-.30***
	-.06
	-.03

	  Respect
	3 (.55)
	.26***
	.21**
	.18***
	.09
	.10*
	-.00
	.01
	.09
	-.35***
	-.25***
	-.32***
	-.10*
	-.16**
	-.04
	.05
	.05

	  Control
	3 (.61)
	.03
	-.03
	.16**
	.00
	.22***
	.10*
	.26***
	.11*
	.19***
	.04
	.11*
	.05
	-.09
	-.16**
	-.01
	.01

	Structure 
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	  Expectations
	4 (.39)
	.23***
	.10*
	.44***
	.17**
	.43***
	.10*
	.49***
	.34***
	.10*
	-.10*
	-.04
	.00
	-.29***
	-.29***
	-.09
	-.06

	  Monitoring
	4 (.69)
	.05
	-.10*
	.47***
	.17**
	.54***
	.28***
	.48***
	.25***
	.08
	-.03
	-.14**
	-.06
	-.42***
	-.37***
	-.22***
	-.13**

	  Help
	3 (.44)
	.14**
	.02
	.39***
	.11*
	.45***
	.20***
	.41***
	.20***
	.09
	-.02
	-.08
	-.01
	-.37***
	-.36***
	-.11*
	-.04

	  Contingency
	4 (.15)
	.10*
	.04
	.34***
	.13**
	.36***
	.08
	.47***
	.32***
	.16**
	.05
	-.08
	-.08
	-.34***
	-.31***
	-.26***
	-.20***


Note. *p < .05, **p < .01, ***p < .001.

